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The South East European Centre for Entrepreneurial 
Learning (SEECEL) is a regional institution with the 
mission to promote the development of a lifelong 
entrepreneurial learning system and entrepreneur-
ship as key competence in eight pre-accession 
countries of South East Europe (SEE). SEE countries 
collectively expressed the need for strategic regional 
cooperation, and one of the identified key areas for 
action was integrating entrepreneurial learning on 
the ISCED 2 level. SEECEL was established in 2009 as 
direct result of the initiative of the countries of South 
East Europe/in the pre-accession region. SEECEL is 
financed by the European Union (EU) through the 
Multi-beneficiary Package under the Instrument for 
Pre-Accession Assistance and from the state budget 

of the Government of the Republic of Croatia through 
the Ministry of Entrepreneurship and Crafts.

SEECEL member states1 are (in alphabetical order):
 • Albania
 • Bosnia and Herzegovina
 • Croatia
 • Kosovo*

 • Macedonia**

 • Montenegro
 • Serbia
 • Turkey

1  In the subsequent text, the country abbreviations are as 

follows (in alphabetical order): ALB, BIH, CRO, KOS*, MK, 

MNE, SER, TUR

* This designation is without prejudice to positions on status, 

and is in line with UNSCR 1244 and the ICJ Opinion on the 

Kosovo Declaration of independence

** The Former Yugoslav Republic of
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All SEECEL member states share full ownership of 
the process and actively and equally participate in 
the governance of SEECEL, in content development 
and implementation. As an institution, SEECEL is 
governed by an international steering committee 
composed of two representative members of each 
SEECEL member state – one from the ministry of 
education and one from the ministry in charge for 
the Small Business Act for Europe (SBA). This ensures 
the policy dialogue between the world of education 
and economy. SEECEL also cooperates very closely 
with: European Commission (DG Enlargement, DG 
Enterprise and Industry, DG Education and Culture, 
DG Regional Development and DG Employment and 
Social Affairs), European Training Foundation (ETF), 

Organisation for Economic Cooperation and Develop-
ment (OECD) and Regional Cooperation Council (RCC). 

SEECEL, as the first institutional development 
from the SBA, shares all of its developments with 
European and international institutions and agen-
cies, EU member states and other interested parties. 
SEECEL activities are an integral and complementary 
part of the SEE 2020 strategy and the EU 2020 Strat-
egy. In sharing its developments and contributing 
to other congruent strategies and initiatives, SEECEL 
generates benefits for SEECEL member states as well 
as EU member states and fully respects all EU policy 
recommendations in the field of lifelong entrepre-
neurial learning development.
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Developing the lifelong entrepreneurial learning 
system (LLEL) and an entrepreneurial culture is con-
sidered as a key strategic policy of many countries. 
LLEL is highlighted in many policy documents, and 
both educational professionals and policy makers 
are becoming aware of the importance of an en-
trepreneurial culture and a lifelong entrepreneurial 
learning system to support the growth of an entre-
preneurial mindset.  

One of the most important steps in the devel-
opment of entrepreneurship in any society is the 
preparation of an entrepreneurial infrastructure, in 
which the creation of entrepreneurial culture is one 
of the most important aspects. 

Current evidence suggests that „teachers and 
schools are key agents“2 in the entrepreneurial 
infrastructural chain which leads from entrepre-

2  European Commission, 2012: Guidebook Series:  Building 

Entrepreneurial Mindsets and Skills in the EU, p. 13

neurial schools towards an entrepreneurially liter-
ate society. 

Building on these ideas, in 2010, SEECEL began 
a structured cooperation of eight EU pre-accession 
countries for the development of a common Entre-
preneurial Learning: a Key Competence Approach 
(ELKCA) instrument. This instrument was strategically 
piloted at 31 ISCED 2 schools in eight countries during 
the school year 2011/2012. This bottom-up piloting 
approach was aimed at the implementation of SEE-
CEL-defined learning outcomes, in-service teacher 
training and school management training, as well 
as the development of entrepreneurial schools.  

Not only does the strategic regional piloting of 
the SEECEL instrument give concrete results for all 
SEECEL member states but it also provides sup-
port to existing national developments in terms 
of experience, instruments, tools and networks. 
The regional pilot also gave birth to the regional 
network of entrepreneurial institutions and is sup-
porting the further development of LLEL on a daily 
basis. It is our wish and intention that the experi-
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ences from this pilot phase act as an impetus for 
the development for all school professionals, the 
curriculum, school and policy developers in the 
everyday development of LLEL as we believe that 
the developed SEECEL instrument and methodology 
have broader applicability. 

The strategic pilot generated a great deal of ma-
terial – 300 lesson plans, numerous dedicated web 
sites, hundreds of pictures, videos, reports, and 
much more – not all of which could be included in 
this publication. This publication is therefore the re-
sult of continuous students’ work of years, teachers 
and school management, and aims to showcase the 
current position and development of entrepreneurial 

learning and teaching. It also sets out some of the 
current implications of the development in the field 
and outlines future opportunities and plans, as was 
agreed upon and signed by the respective ministries 
of eight countries from the field of economy and ed-
ucation at the “A Charter for Entrepreneurial Learn-
ing: the Keystone for Growth and Jobs” 3 summit.

By embracing the idea that everyone can think 
and act entrepreneurially, we create the precondi-
tions for achieving smart, sustainable and inclusive 
growth as set out in ‘Europe 2020’, the ‘SEE 2020 
Strategy’ and the ‘EU Danube Strategy’, particularly 
because the ‘entrepreneurs of tomorrow are at our 
schools today.’

3  http://www.seecel.hr/UserDocsImages/EL%20-%20Char-

ter%20s%20izjavama%20-%20OP.pdf
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of SBA (Annex 2), for their full support and coopera-
tion as without their invaluable insights, these steps 
forward in the development of LLEL would not have 
been possible.

We would especially like to thank the European 
Commission and the Government of the Republic of 
Croatia represented by the Ministry of Entrepreneur-
ship and Crafts for their financial support. 

Mr Bo Caperman (EC DG Enlargement) and Mr 
Marko Curavić (EC DG Enterprise and Industry) were 
extremely supportive of the entire process and their 
contribution helped us greatly in aligning SEE entre-
preneurial learning with EU policies. We have ben-
efited immensely from their support and that of Ms 

This document is the result of a broad and complex 
effort of SEECEL member states to promote coop-
eration and promote the competitiveness of SMEs 
through the development of entrepreneurial capaci-
ties as a key element of integrated, inclusive, smart 
and sustainable growth.
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 • Bosnia and Herzegovina
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 • Kosovo*

 • Macedonia**

 • Montenegro
 • Serbia 
 • Turkey
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list of abbreviations

 CoP – Community of Practice
 EL – Entrepreneurial Learning
 ELKCA – Entrepreneurial Learning: a Key Competence Approach 
 EC – European Commission
 EU  – European Union
 ISCED  – International Standard Classification of Education
 IPA  – Instrument for Pre-Accession Assistance
 LLL – Lifelong Learning
 LLEL  – Lifelong Entrepreneurial Learning
 LO – Learning Outcome
 OMC  – Open Method of Coordination
 SBA – Small Business Act for Europe
 SEE  – South East Europe
 SEECEL – South East European Centre for Entrepreneurial Learning
 TT  – Teacher Training
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The preparations for the second phase of strategic 
piloting, as a core part of the SEECEL work programme 
initiated in 2009, began with the agreement of SEE-
CEL Steering Committee members on the detailed 
plan of activities for the implementation and the 
process of selection and nomination of ISCED 2 pi-
lot institutions (pilot schools). The publication and 
distribution of the SEECEL instrument ELKCA ISCED24 
to pilot schools went in parallel with the selection

4 http://www.seecel.hr/UserDocsImages/Documents/Docu-

ments%20Section/SEECEL%20-%20Entrepreneurial%20

Learning%20ISCED%20Level%202.pdf

and nomination of pilot schools. Pilot schools were 
nominated as a result of the close cooperation be-
tween the ministries responsible for the SBA and 
the ministries of education. SEECEL member states 
followed internal procedures for the nomination of 
pilot schools, but all schools had to satisfy the fol-
lowing criteria:

Table 1: Ten Criteria for the Selection of Pilot Schools

Accessible by public transport

Have a minimum of two school classes per educational age group (generation) in school [Preferable for Montenegro]

IT equipped and majority of teaching staff and school management must use IT equipment in professional work

The school website must be functional

Have a pre-existing systematic approach to school-parent and school-local authority cooperation

School staff have a positive attitude towards entrepreneurial learning

Teaching staff are familiar with interactive teaching methods

Member(s) of the school management team should be able to communicate in English

School management has experience in project implementation and budget implications

Teaching staff and school management are familiar with self-evaluation and external evaluation

1.

2.

3.

4.

5.

6.

7.

8.

9.

10.
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In regard to the differences between national curric-
ula, and the expressed opinion of SEECEL ISCED 2 ex-
perts, the implementation of entrepreneurial learn-
ing was developed as a cross-curricular topic and 
composed of four major curricular areas (Language, 
Social Science, Science, Art, Physical and Technical) 
and one extracurricular area (School Based Activities).

Languages (Mother
and Foreign)

History,
Geography

Math, Physics,
Chemistry, Biology

Music, Visual Arts, 
Physical and Technical 

Education

Expansions of Subjects, 
New Subjects, Special 
Issues, Projects, etc.

Language ScienceSocial Science
Arts, Physical and

Technical
School Based

Activities

curriculum isced 2 school

Figure 1: Curriculum Areas

Thus, each SEECEL member state nominated four pi-
lot schools5 to participate in strategic piloting. 

This enabled the creation of preconditions for 
piloting and started the preparation for strategic 
piloting in all nominated pilot schools. SEECEL Steer-
ing Committee members informed school repre-
sentatives about their role and tasks during the pilot 
phase and organised an introductory training with 
the SEECEL team or with national stakeholders. A 
good example comes from the Ministry of Education, 
Science and Technological Development from Serbia 
which translated the SEECEL ELKCA ISCED 2 instrument 

5 For a full list of Pilot Schools, please see Annex 1

into the mother tongue6. 
A core part of each training was also the presen-

tation of the SEECEL propriety online platform – the 
Community of Practice (CoP) which all schools used 
to share their experiences and knowledge and to 
share reports during the entire pilot phase.

Immediately following the trainings, the imple-
mentation of activities began in pilot schools. Each 
school formed an EL team and designated a coor-
dinator for all EL activities. Based on the developed 

6 http://www.seecel.hr/UserDocsImages/Documents/Docu-

ments%20Section/SEECEL%20-%20Entrepreneurial%20

Learning%20ISCED%20Level%202%20-%20RS.pdf 
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guidelines and tasks, each school developed an ac-
tion plan which had to include:

1. Preparation of lesson plans with included de-
fined learning outcomes (Annex 3) and their 
implementation during regular classes.

2. Annual school programme where entrepreneurial 
learning is included in all activities.

3. Detailed description of the organisation and im-
plementation of basic teacher training (5-7 hours 
for the entire school staff) and advanced teacher 
training (25-30 hours).

4. Pre- and post-piloting teacher questionnaire 
(minimum 20 teachers) using the developed 
SEECEL instrument.

5. Development of at least three personal develop-
ment plans for teachers.

6. Organisation and celebration of the EU SME 
week.

7. Financial plan.

Based on the approved action and financial plan, 
each school signed a contract with SEECEL and began 
with the implementation of EL activities.
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The goal of this document is to give an overview 
of the implementation of ELKCA: ISCED 2, including 
practical information on how it was implemented 
and what was discovered during the process. The 
document however is neither a guide nor an instruc-
tion manual for further implementation. A certain 
degree of adaptation will be necessary to implement 
ELKCA: ISCED 2 in different schools and curricula. This 
in turn will provide more feedback which will allow 
SEECEL to further improve the instrument.

The differences between national subject and 
programme curricula in eight countries necessitated 
the development of a new approach and model for 
the development of an entrepreneurial school based 
on two key documents of the European Union:

 • European Framework for Key Competences for 
Lifelong Learning7

7 European Commission: European Framework for Key Com-

petences for Lifelong Learning (Brussels, 2007)

 • European Qualification Framework for Life Long 
Learning8

Guidelines and basic principles (postulates) of these 
documents are built into the SEECEL approach and 
model, and special attention was paid to three key 
areas:
 • Means and ways to implement developed learn-

ing outcomes in different educational structures 
and systems

 • Monitoring the process of development and the 
needs of teachers and school managers for ca-
pacity building and training

 • Monitoring the process of the development of 
an entrepreneurial school as a unit of change 
in society. Some of the most important lessons 
learned during strategic piloting will be demon-
strated below.

8 European Framework for Key Competences for Lifelong Learn-

ing, Official Journal of the European Union, (2008/C 111/01) 
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curriculum area - languages

„One of the major tasks was to plan lessons based 
on the learning outcomes set (Annex 3) for entrepre-
neurial learning and implement the planned activi-
ties into teaching subjects belonging to one of four 
curriculum areas.“

This concrete task resulted in more than three 
hundred developed and implemented lesson plans 

across a broad range of subjects and programmes. 
Space limitations do not allow for all lesson plans to 
be presented here, but they will be made available 
online. 

The following four selected lesson plans are exam-
ples of good practice for various learning outcomes and 
will, we hope, inspire others to develop their own.

2.1.

learning outcomes

Croatia

Primary school Ivan Goran Kovačić, Slavonski Brod

Female Rozalija Baričević

Language

English Language

Sum 1. Male 

 2. Female 

14

21st  February 2012

Knowledge:
•	 To explain differences between the entrepreneur in England and Croatia, and state reasons

•	 K 10 – List the phases of entrepreneurial activity

•	 K 11 – Identify steps in problem solving and risks, and give examples of each

•	 To make a survey on their attitudes towards work and entrepreneurship to help then to realize the 

characteristics needed for entrepreneurship

Country

Name of the school

Teacher

Curriculum area

Subject

No. of students in class

Average age of students

Date of providing lesson

Learning outcome
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Skills:
•	 Understanding expressions and words that are relevant to students

•	 Understand and execute instructions and short, simple commands 

•	  Linking visual and audio language content 

•	  Understanding, carefully articulated speech with pauses to assimilate meaning, understanding, declarative 

sentences and questions 

•	  Understand the basic intentions of the speaker 

•	  Identify specific pronunciation and intonation of the native speaker 

•	  Demonstrate the ability to verbally respond to verbal and nonverbal stimuli 

•	  Demonstrate the ability to ask and answer questions 

•	  Demonstrate the ability to participate in short 

•	  S 2 - Demonstrate the ability to communicate ideas to others efficiently

•	  S 3 - Demonstrate the ability for creative and innovative thinking 

•	  S 7 - Demonstrate the ability to recognise and list risks

Attitudes:
•	 A 3 - Demonstrate the ability to work independently 

•	 A 4 - Demonstrate the ability to respect others 

•	 A 5 - Demonstrate the ability to accept innovation and change 

•	 Spotting the differences between entrepreneurship in England and Croatia 

•	 Introducing stage entrepreneurial activity 

•	 Adoption of new words and expressions in the field of entrepreneurship 

•	 Grammatically proper using of language in dialogues with native speakers 

•	 Development of tolerance and empathy towards other 

Computer, projector, video camera, map of Europe 

Methods: Lecturing, conversation, dialogues 

Active listening, taking notes, speaking, discussion, interview

Learning outcome

Objectives of the lesson

Required materials

Teaching methods 

Student activities
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1. Introducing the guest speaker by the school Headmaster, Mr Bagaric 

2. Introducing the topic: The Life of the Entrepreneur from England

3. Mr Malcolm Leonard Stevens: 

•	 the history of entrepreneurship in England 

•	 define “entrepreneur” - a risk taker in search of profit 

•	 the life and work of MLS, early years, entrepreneurial traits 

•	 England and its economy in the past and modern time 

•	 an entrepreneur-the driving force in economy 

•	 starting a new business, bringing a new product on the market 

•	 self-employment, ups and downs in business, personal experiences 

•	 good and bad examples 

•	 problem solving in business, planning, financial problems, investing 

•	 entrepreneurship in Croatia-personal views 

4. Students express their attitudes towards work and entrepreneurship; analyse the characteristics needed for 

entrepreneurship.

5. They listen, understand and ask questions about the life and work of an entrepreneur. 

6. They make a list of entrepreneurial traits and characteristics that promote self-worth and individualism to use 

them later in the interview.

7. Group work on translating materials made in the Croatian language. 

Students discuss and assess their work during the lesson. 

The planned teaching unit is a part of the teaching cycle in which contents and goals of English Language, 

Croatian language teaching, Class lesson and Entrepreneurial learning will be integrated. 

Elaboration of 

procedures 

Assessment tasks 

Teacher remarks
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curriculum area - science

Montenegro

OŠ “Oktoih”

Male  Vladan Bošković

Circle, circular clip, a circular segment, circular ring and circular arc – the volume and surface. 

Maths – Geography – Biology - PE (correlation)

Sum: 25 1. male 10 

 2. female 15

13 years

25th May 2012

Systematization  - Volume and surface of circle and its parts

Knowledge:
•	 K 4 - Define criteria necessary for decision making on individual and group level and explain their impact

•	 K 6 - Calculate productivity and identify comparative advantages

•	 K 11 - Identify steps in problem solving and risks and give examples of each

•	 K 12 - Develop an entrepreneurial idea

Skills: 
•	 S 1 - Demonstrate the ability to work individually and in teams

•	 S 2 - Demonstrate the ability to communicate ideas to others efficiently

•	 S 3 - Demonstrate the ability for creative and innovative thinking

•	 S 4 - Demonstrate planning, delegation and leading skills during the group work

•	 S 9 - Illustrate the ability to solve problems and to make decisions together with others

•	 S 13 - Appraise own assets and competences

Attitudes:
•	 A 1 – Take responsibility to complete tasks, fulfil obligations and meet deadlines

Students should:
•	 Understand the circle, circular and circular parts

•	 Recognize the parts of a circle on pictures  

•	 Distinguish between volume and surface

PPS, posters – cartridge paper, photos, chart board, felt-tip pens, sweets 

Presentation, conversation, discussion, experimental teaching, video presentation

Listening, discussing, suggesting answers, exchanging information and ideas, give answers 

Country:                     

Name of the school:             

Teacher:               

Curriculum area:

Subjects:                   

No. of students in class:

Average age of students:

Date of providing lesson:

Learning outcome: 

Objectives of the lesson: 

Required materials: 

Teaching methods: 

Student activities:
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Activities 
     

                      

•	 The teacher begins the lesson by explaining the topic – he writes the title on the board. 

•	 Students present their PPS-presentation that they have prepared. It concerns the teaching material they have 

already studied with emphasis on the key points from these areas.  

•	 Students are divided into four groups and each group receives a task which is illustrated. A representative of 

each group dictates the task to other groups and then explains and executes it on the board; at that point, 

the student takes over the role of the teacher and the others can stop him/her and ask for more clarification if 

something is not clear. 

•	 The goal of the first task is that students perceive that the diameter and circumference are directly proportional 

to the size. This is illustrated by the ratio of the diameter of the Earth’s equator. 

Elaboration of 

procedures:
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•	 The goal of the second task is that students calculate the surface of the athletic field, which consists of two 

rectangular and circular rings. 

•	 The goal of the third task is that students, using the slice of pizza, calculate its surface and the size of the oven 

(diameter).

•	 The goal of the fourth task is to calculate the volume and the surface area of the 4-leaf clover – which consists 

of circular parts. 

•	  At the end of the lesson, the students comment how the groups presented their tasks and the quality of the 

selected task.

Through group work, students will show interest for acquiring and presenting new knowledge in a way that 

involves a closer connection with the matters of everyday life. Therefore, the participation of all students is 

expected, both, of those with a high degree of knowledge and of those who have minimum knowledge. 

A week before this class, a teacher gives instructions and suggestions to students, based on which they develop 

their own ideas, and in that way they contribute to a better realization of this lesson. 

Elaboration of 

procedures:

Assessment tasks:

Teacher remarks: 
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curriculum area – social science

Macedonia**

“Stiv Naumov” - elementary school

Female Milena Manevska

Social Science

Geography

Sum: 30 1. Male 18

 2. Female 12

12

21st November 2011

Knowledge:
•	 K 6 - Calculate productivity and identify comparative advantages

Skills:
•	 S 4 - Demonstrate planning, delegation and leading skills during the group work

Attitudes:
•	 A 6 - Demonstrate responsibility for public goods.

•	 students to name and demonstrate on the map larger rivers and their artificial accumulations,

•	 calculate productivity, value and asses the component of entrepreneurship.

•	 geographical map of the Republic of Macedonia,

•	 IT - Google,

•	 photographs of the accumulations.

•	 Demonstration,

•	 Monologue,

•	 Dialogue.

•	 demonstrate larger rivers on the map,

•	 demonstrate artificial accumulations on the map,

•	 using IT,

•	 presenting slides of the artificial accumulations.

Country

Name of the school

Teacher

Curriculum area

Subject

No. of students in class

Average age of students

Date of providing lesson

Learning outcome

Objectives of the lesson

Required materials

Teaching methods

Student activities
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•	 The students are divided in groups of 6 and each group works on the given assignments according to the 

previously mentioned tasks.

•	 The groups research on the following artificial accumulations:

•	 Kalimanci, Tikves, Matka, Debarsko, Globocica and Mavrovsko.

•	 Each group consists of 5 students.

•	 One student of the group is presenting.

•	  the students’ activity during the class is valued;

•	 the group work is valued

•	 the presentation is valued ,

•	 diagnostic, previous knowledge is valued,

•	 the teacher assessment is given by an immediate information orally.

•	 The organisation of the class as a whole contributed to the fulfilment of the expected outcomes on 

entrepreneurship.

Elaboration of 

procedures 

Assessment tasks 

Teacher remarks 

curriculum area – arts, physical and technical education

Bosnia and Herzegovina

Primary School Rudjera Boskovica Grude

1. Female Stojanka Knezović

Arts, physical & technical

Technical education

6. e: 23 1. Male: 9

 2. Female: 14

12 years

1. two lessons held on: 

1st on 2nd March 2012, 2nd on 5th March 2012

2. 4 days for gathering information and practical work: 

10th March 2012; 17th March 2012; 24th March 2012; 14th April 2012

Country

Name of the School

Teacher 

Curriculum area

Subject

No. of students in class

Average age of students 

Date of providing lesson
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curriculum area – arts, physical and technical education

Classroom Decoration Project

Knowledge:
•	 K 2 - Explain why scarcity necessitates decision making

•	 K 6  - Calculate expenses for materials needed for classroom decoration

•	 K 11 - Identify steps in problem solving and risks and give examples of each

•	 K 13 - Explain why school and education is a public good

Skills:
•	 S 4 - Demonstrate planning, delegation and leading skills during the group work

•	 S 4  - Demonstrate different practical skills during the classroom decoration

•	 S 13 - Appraise own assets and competences

Attitudes:
•	 A 1 - Take responsibility to complete tasks, fulfil obligations and meet deadlines

•	 A 6 - Demonstrate responsibility for public goods

•	 Learn and use some elements and principles of design at classroom decoration

•	 Decorate the classroom so that it becomes a comfortable working place

•	 Develop important skills for planning and working in groups

•	 Several classroom photos and their floor plans, paper, pens, ruler, board, flipchart, tape measure, rule, 

reference materials that outline the elements and principles of design, ladder, paint, paint brushes, samples of 

wallpaper, paint colour scheme, curtain colour samples, glass paint, Styrofoam boards, glue, protective tape, 

varnish, putty, different decorating elements and cleaning material…

•	 Conversation, demonstration, pictorial material analysis, technical drawing, brainstorming, field information 

gathering, practical work

Lesson 1
•	 Students listen to the teacher and discuss how important the classroom space is for students themselves and 

what its importance is 

•	 Students observe and analyse several photos of differently arranged classrooms prepared by the teacher

•	 Based on the seen examples and their own ideas, through a brainstorming activity students make a list of 

elements their classroom should have in order to be a comfortable place 

•	 Students compare a classroom photo and floor plan and identify different symbols for particular elements

•	 Students divided into groups of five have to think about the possibilities of redecorating their classroom and 

make a rough draft of the floor plan.

•	  As homework, students draw their classroom floor plans.

Learning outcome

Objectives of the lesson

Required materials

Teaching methods 

Student activities
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Lesson 2
•	 Students present their floor plans in groups and explain what and how they plan to change. 

•	 After the presentations, the most suitable solution is chosen, with possible changes if necessary. 

•	 Discuss design elements and principles (unity and variety of colours, balance in furniture placement, 

decorative and functional accessories, emphasis) 

•	 Students look at sample materials and choose colours and needed material 

•	 Measuring surfaces of the room and elements in order to calculate the quantity of the needed material.

Afterschool activity
•	 Students are divided into groups and work on gathering information from different shops. They shortly present 

their project and find out about the availability and prices of the materials. 

•	 Students systematize the gathered information and calculate the total costs 

Days
•	 Practical work on redecorating the classroom

Lesson 1
•	 Introduction (10 min) 

The short teacher’s lecture on school and education as a public good is followed by a class discussion on 

the general picture of school facilities and the students’ attitude and behaviour towards the school assets. 

Encourage students to make some decisions on their actions and behaviour. Lack of financial support is 

evident so the situation necessitates decision making that will result in a longer value of invested resources.

•	 Realization of meaning (25 min) 

Students look at several photos of differently decorated classrooms and compare their classroom with the 

examples. Through a brainstorming activity students jointly make a list of elements their classroom should 

have in order to be a comfortable and encouraging working place. 

Students then compare a photo of one classroom and its floor plan. They identify specific symbols for different 

elements. 

Students are now divided into four groups of 5 – 6 members and are given a task to think about, discuss and plan 

the design for their classroom. They also have to draw a floor plan using the specific symbols for different elements. 

Members of each group are students who live close to each other so they can finish the task as homework

•	 Practical work (10 min) 

As homework each group of students has to put together their ideas and draw their classroom floor plan and 

bring it to the class next time.

Student activities 

Elaboration of 

procedures
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Lesson 2
•	 Presentation (25 min) 

All four groups of students present their floor plan explaining their ideas. The class then discusses all four 

created floor plans and gives additional suggestions, and finally together they choose the most suitable 

solution for their classroom. 

Students now look at some colour and material samples and choose the most suitable for different parts or 

elements in the classroom. All ideas are noted down on a flipchart paper.

•	 Practical task (20min) 

Students in groups measure the particular parts of the classroom and then calculate the amount of the 

material they need. The amounts of all particular materials (paint, wallpaper, curtains, Styrofoam boards…) 

are noted down so the students can collect information about the availability and prices in the shops. A group 

of five students from the class is assigned to visit the shops and collect information for the next class. 

When all the prices are collected, the students calculate the amount of money needed to purchase the 

material needed for redecorating the classroom. 

After getting the material, the practical redecoration work is organised on three Saturdays. According to a 

prepared plan, students in groups redecorate their classroom.

•	 Evaluating the floor plans

•	 Participation in different practical activities 

•	 Students have shown great interest in participating in all activities, especially in the redecoration work. They 

received big support from the shops they visited so a part of the material was donated as their support to 

the project. Even some parents got involved in the activities with their practical services in order to achieve 

the common goal. Students from other classes are also very interested in this kind of activities so we plan to 

continue with the same idea in the future in accordance with financial and material resources.

Elaboration of 

procedures 

Assessment tasks 

Teacher remarks 

The set of developed ELKCA ISCED 2 learning outcomes 
includes basic financial terms and concepts, includ-
ing economic literacy, and focuses on developing 
three key areas: social responsible entrepreneur-
ship, opportunity recognition and risk taking. 

Teachers were asked which of the learning out-
comes were easiest, and which were the hardest 
to include in regular classes. Given the differences 

in answers encountered, it is difficult to general-
ize, however, this information should serve as the 
basis of further development and application to in-
service teacher training (TT), from individual all the 
way to national level.
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Example 1

“…The teachers involved in teaching activities agree 
that the easiest LO to implement were those related 
to attitudes like

 • Take responsibility to complete tasks, fulfil obli-
gations and deadlines

 • Demonstrate the ability to work independently
 • Demonstrate the ability to respect others
 • Demonstrate the ability to accept innovation 

and change and some related skills
 • Demonstrate the ability to work individually and 

in teams
 • Demonstrate the ability to communicate ideas to 

others efficiently
 • Demonstrate the ability to use the brainstorming 

method
 • Demonstrate the ability to evaluate results and 

processes from a group work...

...as the most difficult LO to implement were stated:

 • Calculate productivity and identify comparative 
advantages

 • Explain the importance of externalities and sus-
tainable planning for entrepreneurial activities

 • Explain why scarcity necessitates decision mak-
ing

 • Develop a decision-making grid
 • List the phases of entrepreneurial activity in a 

classroom or school level example
 • Demonstrate how to set up a production plan.“

Example 2

„...Demonstrate the ability to work individually and 
in teams enables the teacher to divide students in 
groups and give them any task to complete with 
a high probability that they will succeed and it is 
preferable to implement LO in science...

...Define and explain the difference between be-
ing an entrepreneur and acting entrepreneurially is 
a learning outcome that requires a lot of thinking 
about its incorporation into the Science class and is 
most difficult to implement.”

Some of the main lessons learned:
 • New teaching and learning materials were cre-

ated and are used by more than one hundred 
and fifty teachers across eight countries. 

 • EL learning outcomes were successfully imple-
mented in ISCED 2 subjects/programmes

 • School-based activities were successfully imple-
mented in all schools and resulted in an entire 
range of activities. These activities complement 
the implementation of learning outcomes as 
they allow the application of acquired compe-
tences (both teachers and students) in practice. 
Some examples of these activities include: En-
trepreneurial Social Clubs, student cooperatives, 
entrepreneurial fairs, competitions and a range 
of student and school magazines. 

The developed EL learning outcomes for ISCED 2 are 
ready for implementation in different countries and 
in diverse educational systems.
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Teachers and the school management are considered 
the primary drivers of the development of an entre-
preneurial school. In order to equip them to efficiently 
and effectively drive this change, it is necessary to 
strengthen their entrepreneurial competences.

Pilot schools had to:
 • Organise basic training for all school staff in 

order to familiarise them with the four priority 
areas: entrepreneurship; entrepreneurial com-
petences of students; development of entre-
preneurial traits and characteristics of students; 
the role of an entrepreneurial school and the 
use of the school environment. The training was 
planned to last between 5 and 7 hours.

 • Organise advance training for members of the 
school EL team that is directly involved in pilot-
ing learning outcomes and the development 
of an entrepreneurial school. The training was 
planned to last between 25 and 30 hours so that 
the EL team acquires the necessary competences 
for the implementation in the classroom and 
school environment.

To measure achievement and progress, a special 
measurement tool was developed and implemented 
in all schools prior to and after the strategic pi-
lot. The instrument is described in more detail in 
the ‘Entrepreneurial Learning: School Professional 
Toolkit’ publication9. 

In implementing this task, the schools themselves 
practiced creativity, innovative and initiative capac-
ity, and offered a wide variety of solutions. The im-
plementation of training saw the inclusion of state 
institutions in charge of teacher training, teachers 
from secondary schools, non-governmental organi-
sation, entrepreneurs, EU Female Entrepreneurship 
Ambassadors, and a special cooperation was estab-
lished with the ministries in charge of the SBA, busi-
ness associations and universities.

9  Available online at SEECEL web page

2.2.

teachers and school management capacities
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Examples:

“…for Basic Teacher Training we applied to KOSGEB 
with an official letter... this training gave us a new 
point of view. From now on they are familiar with 
the ‘Purple Cow’...

...for Advanced Teacher Training, we found out 
that the university in Eskişehir - Anadolu Univer-
sity - has a unit called ‘Entrepreneurship Education 
and Research Unit’... Our EL team (six members) 
attended the all agreed ‘Entrepreneurship’ lectures 
and fulfilled 30 hours training... we got a certificate 
of attendance approved by the dean...

…Result: EL Team members gained the knowl-
edge about entrepreneurial thinking, acting and 
practicing in daily lives. We learned how to make 
a business plan in details. Suspicious and prejudice 
thoughts about entrepreneurship have diminished.”  

Teachers and school managers remarked on spe-
cific competences that should be further developed, 
and are summarised in the following examples:

 “…competencies of all teachers need to be in-
creased when it comes to entrepreneurship and 
entrepreneurial learning and its application in the 
classroom…”

“…The entrepreneurial teacher should be a mo-
tivated, pro-active, creative, innovative and organ-
ized learner with leadership skills. What does that 
mean? That means that a person who teaches oth-
ers should be motivated to acquire new knowledge 
and insights, and that behind every good teacher 
is a person, like a student, who is constantly being 
improved and acquires new knowledge, skills and 

attitudes. If we accept this argument, any entre-
preneurial teacher should possess and/or develop 
entrepreneurial competencies which he wants to 
develop in his students.”

Some of the main lessons learned:
 • EL in service training for teachers as well as 

for school management should be continually 
implemented and organised on school level, but 
it is also important to develop it as a part of the 
national support framework for teacher training.

 • Teachers and school managers should be invited 
to connect with local entrepreneurs, business 
associations, and teacher training faculties.

 • Teacher and school management EL in-service 
training should be carefully planned, from indi-
vidual, all the way to school level. 

 • In strengthening the capacities of teachers and 
school managers, the SEECEL Community of Prac-
tice (CoP) played a large role where teachers from 
around the region were able to seek help, but 
also to offer help to their fellow teachers and 
provide critical feedback.
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To develop learning environments that stimulate stu-
dents, the school should act as nucleus of change. 
Strengthening individuals and their proactive attitude 
is necessary, but not sufficient for full capacity growth 
and sustainability of an entrepreneurial culture.

Partnership, support and joint activities 
inside the school environment

Partnership, support and joint activities of teachers, 
school management, students and parents are pre-
requisites for an entrepreneurial school. 

“…We believe that further collaboration with 
parents is needed and one of the ideas is to do the 
workshop about entrepreneurial learning together 
with parents and students.“

„...The parents council was informed about the 
EL activities, but most interested were the parents 
of those children who were directly involved in EL.“

„...Entrepreneurial learning was something 
completely new for us teachers, school managers, 
students and parents, during the activities imple-
mentation we found that we’ve realised more than 

30 activities directly linked with EL during only 3 
months. We can count on ourselves.”

„...In the final phase of our project activities, we 
can conclude that good school teamwork is a key 
element for overall success.“

„...The capability for entrepreneurial learning 
and teaching at school was shown as a part of 
school capacity to develop future activities, related 
with SEECEL, as well as with daily living. The en-
trepreneurial idea, behaving and acting entrepre-
neurially is accepted as an excellent opportunity for 
the school in the future. “

Partnership, support and joint activities 
outside the school environment

The school also acts outside the direct school en-
vironment and cascades the benefits of entrepre-
neurial learning to secondary stakeholders and the 
local community. At the same time, entrepreneurial 
schools should receive support from and implement 
activities together with entrepreneurs, the local com-
munity and other educational institutions. It is es-

2.3.

el school
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pecially in this area that pilot schools have shown 
the greatest diversity in experience – both positive 
and negative. However, keeping in mind the defined 
indicators of entrepreneurial schools (Annex 4), pilot 
schools fulfilled the planned and agreed goals and 
tasks, with which they created the basis for future 
development and overcoming the obstacles they face.

“…We felt very important to include activities in 
secondary vocational schools in the city. Unfortunate-
ly, they didn’t show much interest in cooperation.”

“…The local community also participated in most 
of our activities and non-governmental organisa-
tions participated as well. “

“…Absence of a support system from the educa-
tion and teacher training agency and the ministry 
of education.”

„...For our School Day celebration with the em-
phasis on the Entrepreneurial school project we 
invited representatives from the Ministry of science, 
education, culture and sport, representatives from 
the Municipality, members of the Parents Coun-
cil... Everything done this year was described as 
praiseworthy and important for a small place like 
ours, especially because of the promotion of certain 
values in the society. On two occasions there were 
articles about our school project activities published 
in newspapers. Information about the School Day 
celebration and the project presentation with many 
photos were put on the local internet portals.“

“…Demotivated educational community not 
ready to co-operate, very weak co-operation (other 
primary and high schools).”

“…Following the good practice of collabora-
tion, representatives of all four pilot schools met. 

Activities were discussed, experiences in the project 
exchanged and further common activities of entre-
preneurial students and teachers were planned.”

“…Considering the cooperation with parents and 
the local community, it was generally good. A part 
of the local community has not shown understand-
ing for the implementation of activities and did not 
want to cooperate regarding the assistance in the 
implementation. On the other hand, a number of 
parents and local community members were very 
active and available with suggestions, ideas, and 
help with the implementation.”

Some of the main lessons learned:
 • Joint activities of the ministries in charge of the 

SBA and ministry of development give develop-
ment impetus to schools.

 • EL has been recognised as a leverage to bolster 
existing strengths and create new ones.

 • Communication via CoP does not only connect 
individuals, but also creates networks, friends 
and helps in overcoming problems.

 • School management, teachers, students and 
parents are all together partners in the process 
of LLEL.

 • In some cases, there was insufficient support of 
the local community or other stakeholders – but 
this is one of the things that EL is built to tackle 
and will tackle.

 • The promotion of EL activities is crucial as it rais-
es the teachers’ and students’ self-confidence 
and at the same time offers a great channel for 
raising the awareness of the importance of EL.
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Overall, the pilot phase has generated a wealth of ma-
terial that not only serves for specific planning purpose 
for SEECEL and national partners, but also provides 
key feedback on general topics and issues to consider 
and cover. In particular, the main underlying trend in 
all reports is that economic and financial literacy is 
crucial for successful promotion of entrepreneurship 
at school level. While progress must be made across a 
range of topics, basic economic and financial concepts 
are identified as one of the most important areas to 
tackle, particularly when it comes to school staff. Even 
in cases where the goal of an entrepreneurial activ-
ity is not directly related with the world of economy 
(as in the cases of social or student entrepreneurship), 
economic and financial literacy can none the less 
greatly assist in successful and efficient realisation of 
projected goals of the entrepreneurial activity.

Furthermore, in bringing the basic economic and fi-
nancial concepts as well as others competences to all 
school staff, schools themselves have remarked for 
the need for a stronger national and regional coop-
eration. In particular, they refer to necessities of the 
inclusion of national institutions for teacher train-
ing – that is to say, institutions which have access 
to the necessary resources to create teacher training 
programmes based on the pilot schools’ input and 
identified needs. However, without the inclusion of 
a greater number of schools, teacher training institu-
tions will be hard pressed to develop concrete and 
immediately relevant training programmes for entre-

preneurship literacy of school staff. At the same time, 
opening more schools to the SEECEL ELKCA without 
straining available resources can only be done with 
a comprehensive mentoring scheme, and as such, 
schools themselves realise the great potential that 
mentoring activities offer for the expansion of the 
network of entrepreneurial schools and for strength-
ening the national and regional voice of schools in 
the dialogue on lifelong entrepreneurial learning.

In line with the numerous comments, suggestions 
and remarks from pilot schools, our future plans will 
focus on:

 • Developing the ELKCA for ISCED 1
 • Pilot implementation of the ELKCA for ISCED 1
 • Expanding the network of entrepreneurial 

schools with new schools to participate in the 
strategic implementation of the ISCED 2 ELKCA.

 • Informing new members of the network of 
entrepreneurial schools about the experiences 
from the implementation of strategic piloting 
2011/2012

 • Strengthen the cooperation and collaborative 
work with national institutions responsible for 
teacher training

 • Capacity building of new members of the net-
work of entrepreneurial schools

 • Capacity building in existing members of the 
network of entrepreneurial schools and set up a 
mentor programme
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4.1.

annex 1: school codes, names and curricular areas

CodeCountry School Address Curriculum Areas

school names and curricular areas

Albania

Bosnia and 

Herzegovina

Croatia

Kosovo*

ALSA

ALSB

ALSC

ALSD

BHSA

BHSB

BHSC

BHSD

HRSA

HRSB

HRSC

HRSD

KSSA

KSSC

KSSD

JERONIM DE RADA 

PJETER BUDI

EDITH DURHAM

EMIN DURAKU 

DRUGA OSNOVNA ŠKOLA

GEORGI STOJKOV RAKOVSKI

RUĐER BOŠKOVIĆ

“HARMANI I”

AUGUSTA CESARCA

BRAĆA BOBETKO

“I.G. KOVAČIĆ”

FRANA KRSTE FRANKOPANA

HASAN PRISHTINA

XHEMAIL MUSTAFA

MIHAIL GRAMENO

ST. FORTUZI, 1001 TIRANA, ALB

MYSLYM SHYRI, 1001 TIRANA, ALB

PJETER BOGDANI, 1001 TIRANA, ALB

GJIN BUE SHPATA, 1001 TIRANA, ALB

VASE PELAGIĆA 6, 76100 BRČKO DISTRICT BIH

29 DRAGIŠE VASIĆA STREET, 78000 BANJA LUKA BIH

IVANA ALILOVIĆA 1, 88 340, GRUDE, BIH

UL. HARMANSKI SOKAK BR. 3, 77000 BIHAĆ BIH

FERENČICA 9a, 10000 ZAGREB, CRO

MARIJANA CVETKOVIĆA 24, 44 000 SISAK, CRO 

HUGE BADALIĆA 8, 35 000 SLAVONSKI BROD, CRO

IVANIĆGRADSKA 24, 10 000 ZAGREB, CRO

ULPIANA p.n. 10000 PRISHTINA, KOS*

DARDANIA, 10 000 PRISHTINA, KOS*

RR. NENE TEREZA n.n., 12 000 FUSHE, KOS*

Art, Phys, Tech

Social Science

Language

Science

Social Science

Science

Art, Phys, Tech

Language

Social Science

Science

Language

Art, Phys, Tech

Art, Phys, Tech

Social Science

Science
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CodeCountry School Address Curriculum Areas

school names and curricular areas

Macedonia**

Montenegro

Serbia

Turkey

MKSA

MKSB

MKSC

MKSD

MNSA

MNSB

MNSC

MNSD

RSSA

RSSB

RSSC

RSSD

TRSA

TRSB

TRSC

TRSD

GJORGJIJA PULEVSKI 

STIV NAUMOV

KIRIL I METODIJ

SANDE SHTERJOSKI

SRBIJA

MILIJA NIKČEVIĆ

VELJKO DROBNJAKOVIĆ

OKTOIH

ISIDORA SEKULIĆ

MIHAJLO PETROVIĆ ALAS

VESELIN MASLEŠA

SVETI SAVA

SAIR NEDIM

MURAT ATILGAN 

BEYHAN GENCAY

ARJANTIN

AVNOJ B.B. 1000 SKOPJE, MK 

LAZAR POP TRAJKOV 28, 1000 SKOPJE, MK

MARŠAL TITO 66, MAKEDONSKA KAMENICA 2304, MK

11 SEPTEMVRI 143, 6250 KICEVO, MK

PODGRAD BB, 85000 BAR, MNE

SKOLSKA 84, 81400 NIKSIC, MNE

CARINE BB 85337 RISAN, MNE

BUDA TOMOVIĆA BB, 81000 PODGORICA, MNE

GAVRILA PRINCIPA 42, 11000 BELGRADE, SER

GOSPODAR JOVANOVA 22, 11000 BEOGRAD, SER

KUMODRASKA 72, 11000 BEOGRAD, SER

AVALSKA 8, 11000 BEOGRAD, SER

GAYRETTEPE MAHALLESI FIRUZE SOKAK NO:6, BESIKTAS 

ISTANBUL, TUR

DELIKLITAS MAHALLESI, DELIKTILAS CADDESI NO: 55, 

ESKISEHIR, TUR

CEBRAHIL MAHALLESI, RUSTEM TUMER PASA CADDESI, 

ANTAKYA - HATAY, TUR

CUKURAMBAR MAHALLESI UFUK UNIVERSITESI CADESSI 

NO:29 - BALGAT, CANKAYA - 06520, TUR

Science 

Social Science

Art, Phys, Tech

Language

Social Science

Art, Phys, Tech

Language

Science

Language

Art, Phys, Tech

Social Science

Science

Social Science

Science

Art, Phys, Tech

Language
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4.2.

annex 2: list of seecel steering committee members

name and surnamecountry institution

Chair

Deputy Chair

Albania

Albania

Bosnia and Herzegovina

Bosnia and Herzegovina

Croatia

Croatia

Kosovo*

Kosovo*

Macedonia**

Macedonia**

Montenegro

Montenegro

Serbia

Serbia

Turkey 

Turkey

European Commission

European Commission

Non-voting members

Croatian Chamber of Economy

European Training Foundation

Regional Cooperation Council

Organisation for Economic Cooperation and Development

Ministry of Entrepreneurship and Crafts of the Republic of Croatia

Ministry of Entrepreneurship and Crafts of the Republic of Croatia

Ministry of Economy, Trade and Energy

Institute for Education Development

Ministry of Foreign Trade and Economic Relations

Ministry of Civil Affairs

Ministry of Entrepreneurship and Crafts 

Ministry of Entrepreneurship and Crafts 

SME Agency

Ministry of Education, Science and Technology

Ministry of Economy

Ministry of Education and Science 

Directorate for SME Development

Ministry of Education and Sports

Ministry of Finance and Economy

Ministry of Education, Science and Technological Development

Ministry of National Education

KOSGEB, SME Directorate

DG Enterprise and Industry

DG Enlargement

Mr Gordan Maras

Ms Dijana Bezjak

Ms Tefta Demeti

Ms Mirela Andoni

Mr Dragan Milović

Ms Vesna Puratić

Ms Dragica Karaić

Ms Željka Mrkša

Mr Granit Berisha

Ms Valbona Fetiu-Mjeku

Mr Imerali Baftijari

Mr Igor Nikoloski

Ms Marija Iličković

Ms Biljana Mišković

Ms Katarina Obradović Jovanović

Mr Radovan Živković

Mr Ibrahim Bukel

Ms Necla Haliloglu

Mr Marko Curavić

Mr Bo Caperman
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4.3.

annex 3. learning outcomes

codecompetence component learning outcomes

Knowledge Define and explain the difference between being an entrepreneur and acting entrepreneurially

Explain why scarcity necessitates decision making

Recognise and define what products and services are in supply and demand on the local and national level

Define criteria necessary for decision making on individual and group level and explain their impact

Compare benefits and costs

Calculate productivity and identify comparative advantages

Identify different job opportunities

Identify and describe at least two different career paths

Understand the importance of externalities and sustainable planning (think green) for entrepreneurial activities 

List the phases of entrepreneurial activity in a classroom or school level example

Identify steps10  in problem solving and risks and give examples of each

Develop an entrepreneurial idea

Explain public goods and give examples

K1

K2

K3

K4

K5

K6

K7

K8

K9

K10

K11

K12

K13

10 Define and Identify the Problem, Analyze the Problem, Identifying Possible Solutions, Selecting the Best Solutions, Evaluating 

Solutions, Develop an Action Plan, Implement the Solution
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codecompetence component learning outcomes

Skills 

Attitudes

Demonstrate the ability to work individually and in teams

Demonstrate the ability to communicate ideas to others efficiently

Demonstrate the ability for creative and innovative thinking

Demonstrate planning, delegation and leading skills during the group work

Demonstrate the ability to use the brainstorming method

Develop a decision-making grid

Demonstrate the ability to recognise and list risks

Identify environmental consequences of their actions

Illustrate the ability to solve problems and to make decisions together with others 

Demonstrate the ability to evaluate results and processes from a group work 

Demonstrate how to set up a production plan

Present an entrepreneurial idea

Appraise own assets and competences11

Take responsibility to complete tasks, fulfil obligations and meet deadlines

Take initiative to network with individuals and groups

Demonstrate the ability to work independently

Demonstrate the ability to respect others

Demonstrate the ability to accept innovation and change

Demonstrate responsibility for public goods

S1

S2

S3

S4

S5

S6

S7

S8

S9

S10

S11

S12

S13

A1

A2

A3

A4

A5

A6

11 In a CV for example
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4.4.

annex 4: indicators of an entrepreneurial school

elementno. background

1.

2.

3.

4.

5.

6.

7.

8.

9.

10.

A shared vision is the first step to create a common culture and communicate 

(inside and outside the school) the school’s entrepreneurial mindset

The development plan should outline the steps necessary to implement the 

school’s vision

Full involvement of school management is necessary for any significant 

school-wide changes

Teachers need to understand entrepreneurial learning as it pertains to their 

subject area and entrepreneurship as a school-wide effort and mission

Learning outcomes give concrete goals for organising the school curricula and 

developing entrepreneurial students

Maximising resources available promotes key elements of entrepreneurship 

and ensures a positive climate towards entrepreneurial activities 

Teachers and staff must continuously develop their own personal 

competence in entrepreneurship and their teaching and learning methods for 

entrepreneurial learning

The school cooperates with local organizations, businesses and parents to 

create an open learning environment and develop a strong link with existing 

entrepreneurs 

The school promotes entrepreneurship according to its mission and vision and 

cultivates an entrepreneurial mindset in the local community through its local 

network

The school acts as a centre of excellence for development and promotion of 

entrepreneurship and entrepreneurial learning to encourage entrepreneurship 

at the national level

The school has an entrepreneurship vision and 

mission

The school has a development plan

The school has goals and tasks for management

The school has goals and tasks for teachers

The school implements learning outcomes in its 

curricula

The school organises resources and has a resource 

plan

The school plans and organises training for both 

teachers and staff

The school is actively engaged in the local 

community

The school actively promotes an entrepreneurial 

culture and mindset

The school promotes and shares its achievements in 

entrepreneurial learning 
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notes:
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