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3Organisational Profile

The South East European Centre for Entrepreneurial 
Learning (SEECEL) is a regional think tank institution 
in the field of lifelong entrepreneurial learning (LLEL). 

SEECEL’s mission is to work on the systematic 
development of lifelong entrepreneurial learn-
ing and on promoting entrepreneurship as a key 
competence.  SEECEL is also extensively involved in 
the alignment of policies and practices with those 
of the European Union (EU) by strengthening struc-
tural regional cooperation, which contributes to and 
benefits everyone. Entrepreneurship and education 
are two remarkable prospects that need to be inter-
woven if we are to build entrepreneurially literate 
societies and entrepreneurial mind-sets which lead 
to sustainable economic growth and development. 

SEECEL arose from the jointly expressed interest 
of South East European countries to develop LEEL in 
line with EU policy essentials. Therefore, SEECEL was 
established in 2009 in Zagreb, Croatia upon the ini-
tiative and with the support of the Government of 
the Republic of Croatia with two co-founders: the 
Ministry of Economy, Labour and Entrepreneurship 
(nowadays Ministry of Entrepreneurship and Crafts) 

and the Croatian Chamber of Economy. SEECEL has 
received and it enjoys full support from all the Mem-
ber States which are as follows: Albania; Bosnia and 
Herzegovina; Croatia; Kosovo*; Macedonia**; Monte-
negro; Serbia and Turkey. As an institution, SEECEL 
is governed by an International Steering Committee 
(see Annex 5.1), composed of two representative 
members of each SEECEL Member State - one from 
the Ministry of Education and one from the Ministry 
in charge for the Small Business Act for Europe (SBA). 
This ensures the policy dialogue between the world 
of education and economy, participation in the in-
stitutional strategic development and full ownership 
of the developments achieved.

SEECEL also cooperates very closely with the Eu-
ropean Commission (DG Enlargement; DG Enterprise 
and Industry; DG Education and Culture; DG Regional 

* This designation is without prejudice to positions on status, 

and is in line with UNSCR 1244 and the ICJ Opinion on the 

Kosovo Declaration of independence

** The Former Yugoslav Republic of
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Development and DG Employment and Social Affairs), 
the European Training Foundation (ETF), Organisation 
for Economic Cooperation and Development (OECD) 
and the Regional Cooperation Council (RCC).

As the first institutional development from the 
SBA, SEECEL shares its developments with European 
and international institutions and agencies, EU 
Member States and other interested parties. SEECEL’s 
activities are based on Evidence Based Policy Making 
(EBPM) and the Open Method of Coordination (OMC) 
and are an integral and complementary part of the 
South East Europe (SEE) 2020 Strategy and the EU 
2020 Strategy.
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There is widespread recognition that entrepreneur-
ship is the driving force behind national economies 
and societies. Entrepreneurship brings benefits both 
at the societal and individual level through personal 
satisfaction and achievement while also promoting 
sustainable and smart growth and development. 
During the period of economic crisis entrepreneurship 
has never been more important; hence, many have 
recognized entrepreneurship as a way out of poverty.

Likewise, raising human capital is crucial if coun-
tries want to succeed in a free market economy. By 
linking entrepreneurship and human capital, En-
trepreneurial Learning (EL) represents a new path 
in developing proactive, innovative and flexible 
individuals with the goal of supporting an entre-
preneurial mind-set and providing every individual 
an opportunity to acquire entrepreneurial literacy. 
It is in SEECEL’s belief that EL should be approached 
with a lifelong aspect starting from the early age – 
pre-primary, primary, beyond secondary school and 
enabling it at the higher level education institu-
tions. Although there is a consensus on the impor-
tance of embedding entrepreneurship in education 

systems at the earliest age, until now no systematic 
approach was detected in SEECEL Member States. 

Programmes at ISCED Level 1, are designed to pro-
vide students with fundamental competences for 
personal and social development, especially a trans-
versal one, in preparation for continuing education. 
Therefore, EL as a transversal competence should find 
its spot in ISCED Level 1 to trigger the “entrepreneurial 
mind-set” among pupils as early as possible. All pi-
lot schools at ISCED Level 1 have participated in previ-
ous SEECEL strategic activities as pilot institutions at 
the ISCED Level 2, making them experienced for more 
challenging roles. Their first role in the next school 
year will be to strategically pilot the Entrepreneurial 
Learning Package at ISCED Level 1. Their second role 
will be to share their experiences and suggestions as 
mentors to new schools at different ISCED Levels. In 
this way they will build the capacity of teachers for 
further implementation of entrepreneurship as a key 
competence and enabling them to raise the qual-
ity of entrepreneurial literacy among their pupils. 
Therefore, ISCED Level 1 pilot institutions will have an 
important role in the subsequent piloting period.
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This publication has two purposes: to serve as a ref-
erence point and a guide to the pilot schools at ISCED 
Level 1 and to assist in establishing and implement-
ing Continuous Professional Development (CPD) pro-
grammes for teachers and school managers in the 
area of lifelong entrepreneurial learning in the eight 
SEECEL Member States.

In pursuit of the development of entrepreneur-
ial societies, SEECEL’s experience has taught us that 
teachers are agents of change, and schools are the 
“nucleus of change.” This publication presents the 
Learning Outcomes (LOs) for students at ISCED level 
1 and Teacher Training Modalities (TTM) as tools to 
embed EL in schools in a   systematic way.

SEECEL enjoys the full support of the SEECEL Mem-
ber States, whose encouragement and commitment 
was reconfirmed by the signing of the Charter for 
Entrepreneurial Learning: The Keystone for Growth 
and Jobs in 2012. By embracing the idea that eve-
ryone can think and act entrepreneurially, we are 
creating the preconditions for achieving smart, sus-
tainable and inclusive growth, as set out in the “Eu-
rope 2020”, the “SEE 2020”, the “EU Danube” and 
the “EU Adriatic Ionian” Strategies.
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For many years, the development and promotion of 
entrepreneurship has been a strategic objective of 
both the EU Member States and the Pre-Accession 
countries’ policies, and the objectives of these poli-
cies have grown in both significance and importance 
in recent years. In the last decade, advances have 
been made in the field of entrepreneurial learning, 
which has found strong support in key EU docu-
ments, such as Europe 2020 (European Commission, 
2010), the Entrepreneurship 2020 Action Plan (Euro-
pean Commission, 2013a) and the EU 2020 Education 
Strategy (The Council of the European Union, 2009). 

The starting point for the development of a new 
literacy (entrepreneurial literacy) is the European 
Framework for Key Competences for Lifelong Learn-
ing published in 2006 (European Commission, 2006), 
but at the same time it represents the basis for all 
education and training policies for the European 
Union and all Pre-Accession countries as part of 
their accession process. 

The European Qualifications Framework (EQF) (Eu-
ropean Commission, 2008) was developed as meta-
framework to support the process of development 

of human potential. The framework is composed of 
different elements, one of which is key competence 
as integral part of every qualification. The EQF pro-
vides clear direction for all national qualification 
developments for the systematic integration of en-
trepreneurship as a key competence for every citizen. 
One of the key elements in utilizing this document 
to its fullest is the understanding that the EU key 
competence essentials and the EQF policy essentials 
are closely interlinked and interdependent. 

Both documents are based on defined compe-
tences that are comprised of three components and 
that must be achieved through the learning process. 
The terminology for competence components used 
in the European Framework for Key Competences for 
Lifelong Learning and EQF differ. For this publica-
tion, the terminology used is that of key compe-
tence (knowledge, skills and attitudes). However, 
the recommendations are fully applicable to both 
processes.

1.1.

eu policy framework
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Figure 1. Common Reference Levels

Figure 2. Comparison between the EU Key Competence Frame-

work and EQF terminology on Key Competence

eqf

competence components terminology

Knowledge

Skills

Competence
(In a narrow sense)

Attitude

Skills

Knowledge

key competence 
framework

Following the recommendations of the EQF and the 
EU Key Competence Framework, it is clear that the 
educational establishment needs to take action to 
achieve the goal of fostering an entrepreneurial way 
of thinking and acting, thus ensuring further strate-
gic and sustainable development of LLEL. There is a 
variety of examples of good practices across Europe. 
Many different approaches in entrepreneurship 
education in the EU Member States have been pre-
sented in the Entrepreneurship Education at School 
in Europe (European Commission, 2012a). 

Although there are good solutions and initiatives 
in the development of the LLEL system, the SEECEL 
Member States initiated a systematic and strategic 
approach, which has produced results in raising en-
trepreneurial competences. These results have been 
recognised by the relevant EU bodies and have been 
woven into key EU policies, such as Entrepreneurship 
Education – A Guide for Educators (European Com-
mission, 2013b) and Rethinking Education (European 
Commission, 2012b). 

The importance of synergy between the world 
of work and education has been increasingly sup-
ported by EU policies. The Entrepreneurship 2020 
Action Plan has therefore emphasised “Investing in 
entrepreneurship education is one of the highest 
return investments Europe can make.” (European 
Commission, 2013a, p. 5).
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“We recognize the value and importance of all forms 
of entrepreneurial learning promoted by schools, 
universities, training organizations, business sup-
port organizations and civic interest groups. We will 
continue our development work on entrepreneurial 
learning outcomes, including recommendations for 
curricula, teacher training and school management. 
A particular feature of this work will be to further 
improve our pioneering efforts to promote entrepre-
neurship as a key competence. Additionally, given 
increasing policy concerns for a safer, cleaner and 
more sustainable economy, we will consider issues 
and options as to how the education and training 
system can better promote an environmental key 
competence.”

Charter for Entrepreneurial Learning: The Keystone for 

Growth and Jobs (2012)

EU Member States and all Pre-Accession countries 
recognized small and medium-sized enterprises 
(SMEs) as being the backbone of their economies 
and therefore a priority in all policy actions. As part 

of the accession process for the Pre-Accession coun-
tries, they are fully implementing the Small Business 
Act for Europe (SBA) and regularly reporting to the 
European Commission.

Furthermore, the countries have taken a step 
further in regional cooperation by signing the 
Charter for Entrepreneurial Learning: The Keystone 
for Growth and Jobs, signed by all respective SEE-
CEL Member States. By endorsing the Charter, the 
region committed itself to bring forward develop-
ments in LLEL.

The results of this strengthened regional coopera-
tion are that SEECEL Member States have made good 
progress in creating the preconditions for a struc-
tured LLEL approach. The latest SME Policy Index, 
Western Balkans and Turkey 2012: Progress in the 
implementation of the SBA assessment found “all 
the economies had made good progress on strategy 
building for entrepreneurial learning. They need to 
continue their efforts to make partnership arrange-
ments to systematically develop lifelong learning for 
entrepreneurship.”

1.2.

state of play in the pre-accession region – seecel Member 

States
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Of particular note within the over-arching SBA im-
plementation is LLEL at ISCED 1 level assince it pre-
sents the earliest opportunity to cultivate a culture 
of entrepreneurship and entrepreneurial compe-
tences in future full-fledged members of the soci-
ety. As such, entrepreneurial learning in ISCED 1 level 
schools presents the first stepping stone in building 
the entire LLEL system (Fig. 3).

Therefore, EL in schools should be approached 
from a cross curricular aspect, and as such, should 
be embedded in the schools’ existing subjects. ISCED 
Level 1 instrument is part of a whole set of SEECEL EL 
instruments that are building towards an entrepre-
neurial society. Alongside piloting at ISCED 1 level, 
strategic piloting in SEECEL Member States is likewise 
being held at the ISCED 2, 3 and 5/6 levels.

Figure 3. Process model of developing EL competences

Although SEECEL Member States have different 
educational system structures (Table 1), a common 
definition of ISCED Level 1 is based on the following 
elements: 
 • Main focus is primary education or the first stage 

of basic education and is a prerequisite for all 
children;

 • Most children start between the ages of 5 and 7.

Table 1. Grades and age at ISCED Level 1 in SEECEL Member 

States

Defined LOsDefined LOsDefined LOs Defined LOs

ISCED 3ISCED 2ISCED 1 ISCED 5/6

country educational grades age range of pupils

Albania

Bosnia and Herzegovina

Croatia

Kosovo*

Macedonia**

Montenegro

Serbia

Turkey

5

5

4

5

5

5

4

4

6-11

6-11

6/7-11

6-11

6-11

5/6-11

7-11

6-10
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As in any field of work, there is a need to define 
basic elements in order to ensure a common under-
standing. SEECEL expert groups were guided by the 
definition of entrepreneurial learning, which was 
agreed upon in 2010: 

“A concept of education and training which supports 
an entrepreneurial way of thinking and is based on 
the development of individuals, including the ba-
sic principles of efficiency in everyday life without a 
particular focus on business start-up  – all of which 
leads to entrepreneurial literacy for the society as a 
whole.” 

Heder, Ljubić, Nola, (2010a; p. 23); Heder, Ljubić, Nola, 

(2010b; p.26)

The network of SEECEL experts reached an agreement 
that the key financial and economic concepts are an 
integral part of the overall LLEL methodology, cur-

ricula, learning outcomes, and trainings, in other 
words of entrepreneurial literacy. This is particularly 
important as financial and economic literacy is lack-
ing in the curricula of the primary schools in the 
region. There is evidence from various research (e.g. 
PISA, 2014; GEM, 2014) that this approach and the in-
volvement of a variety of concepts can lead to posi-
tive changes in behaviour, financial and economic 
decision-making and acting entrepreneurially.

In its operations, SEECEL follows EU OMC principles 
and EBPM (Figure 4) in all content development mat-
ters and in governance modalities. In line with that 
principle, SEECEL Member States participate equally 
with their respective experts in a particular field. In 
line with the methodology used at other ISCED levels 
(Entrepreneurship as a Key Competence), ISCED Level 1 
national experts together with the international and 
regional facilitators have decided to build on previ-
ous experience and already developed instruments.
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Figure 4. SEECEL Development Phases of Evidence Based Policy 

Making

DISCUSSIOn AnD 
InSTrUMEnT 
DEvELOPMEnT

(1ST gEn)

PILOTIng
rEvIEw AnD
FInALISATIOn

(2nD gEn)

The objective of their work was to produce an instru-
ment that will serve as a tool for implementation in 
each country, focusing at a minimum on the devel-
opment of learning outcomes (LO) for ISCED level 1 
students and the development of teacher training 
modalities for ISCED levels 1 to 3. 

For this purpose, two working groups were es-
tablished. They were comprised of national experts 
in a particular field. The working methodology was 
based on two main communication media: face-
to-face work and online work on the Community of 
Practice (CoP).
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Any entrepreneurial learning process must be out-
come-based with clearly defined learning outcomes 
that “represent statements of what a learner is ex-
pected to know, to understand or to be able to dem-
onstrate at the end of a period of learning” (Adam, 
2006).  It is important that the defined outcomes 
are SMART1, a principle that is used in SEECEL Member 
States (European Commission, 2012). Learning Out-
comes are used at different levels of education and 
training, ranging from individual lesson plans, all 
the way to the national qualification frameworks.

In defining the LOs, SEECEL relied on a regional 
work group composed of representatives from each 
SEECEL Member State that also utilised the following 
methodology:

Step 1. – Identify and define basic competences and 
the program level LO.

Since different countries and even different 

1 SMART – Specific, Measurable, Achievable, Realistic, Timely

schools within a country might prefer to seek the 
development of entrepreneurship as a key compe-
tence in different subjects depending on the avail-
able teaching staff and opportunities/possibilities, 
the accomplished work seeks to develop and discuss 
program level LO. 

Step 2. – Develop detailed LOs.
After defining and validating program level LOs, 

they were detailed using action verbs2 to specify the 
type of the knowledge, skills or attitudes to be de-
veloped.

Step 3. – Compare / cross-check with LO from ISCED 
level 2 for coherence.

Once a detailed LO was developed and validated, 
it was compared to those of ISCED Level 2. This ex-
ercise is important to avoid any kind of bias in the 

2 Applied Bloom’s Taxonomy, or to be more specific, the Re-

vised Bloom’s Taxonomy.
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previous step. This cross-checking step is intended 
to avoid any redundancy and to ensure a logical 
evolution in the learning process for pupils. This 
cross-checking did result in some adjustments in 
the list of already developed LOs.

Step 4. – Select appropriate Learning Methods.
Based on the final set of LOs, the appropriate 

Learning Methods should be identified and defined 
to make sure that each LO can be achieved, consid-
ering the age of the pupils and the types of subjects 
they can have.

Step 5. – Select appropriate/corresponding Assess-
ment Methods.

Based on the final set of LOs and the chosen 
Teaching and Learning Methods, the Assessment 
Methods should be identified and defined to make 
sure that each LO can be evaluated coherently with 
the selected Teaching and Learning Methods.

The defined LOs describe what every student should 
know, understand and be able to do upon success-
ful completion of ISCED Level 1. Developed LOs were 
designed to equip both society and citizens with 
the capacity to address current and future national 
developments, having in mind the countries’ spe-
cificities. Thus, it was ensured that the LOs are easily 
implementable in the existing curricula. To achieve 
this, it is necessary to encourage creative thinking 
and acting during all lessons, as well as to provide 
students with practical entrepreneurial experience. 
Cooperation between schools, enterprises and or-

ganisations from the local community should be in-
tensified. All other EL activities are welcome as they 
may enhance the adoption of the defined knowl-
edge, skills and attitudes.
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•	 Case studies
•	 Discussion
•	 Group work
•	 Guest speakers
•	 Idea generation
•	 Lectures
•	 Life-story approach
•	 Peer group presentation
•	 Projects
•	 Role-playing/simulation
•	 Field visits
•	 Visuals, digital tools and 

multimedia
•	 Practical entrepreneurial 

experience

•	 Short text report
•	 Presentation
•	 Project / group 

work

K1 Describe an entrepreneur
K2 Recognize scarcity in the immediate surroundings
K3 Examine difference between product and service
K4 Describe income and expenses (expenditure)
K5 Describe bills and receipts
K6 List the benefits and costs of your goal 
K7 Describe different jobs/occupations
K8 List examples of opportunities
K9 List examples of entrepreneurial ideas
K10 Identify environmental risks
K11 Relate environment pollution with human activities
K12 List examples of public goods
K13 Give examples of people acting as consumers and 

producers
K14 Explain how people’s choices determine what will 

be produced

learning
outcomes

knowledge

teaching and learning 
methods

assessment 
methods

Table 4. Learning Outcomes at ISCED Level 1
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•	 Case studies
•	 Discussion
•	 Group work
•	 Guest speakers
•	 Idea generation
•	 Lectures
•	 Life-story approach
•	 Peer group presentation
•	 Projects
•	 Role-playing/simulation
•	 Field visits
•	 Visuals, digital tools and 

multimedia
•	 Practical entrepreneurial 

experience

•	 Practical 
assessment

•	 Field work
•	 Presentation
•	 Project work
•	 Self /peer 

reflection

S1 Demonstrate the ability to work individually and in 
teams

S2 Demonstrate the ability to  communicate ideas to 
others

S3 Demonstrate the ability to create objects
S4 Demonstrate the ability to lead a group
S5 Demonstrate the ability to collect ideas from others
S6 Demonstrate the ability to take decision and explain it
S7 Demonstrate the ability to recognize and list risks
S8 Identify consequences of their activities
S9 Demonstrate the ability to solve problems together with 

others
S10 Demonstrate the ability to evaluate results from a group 

work
S11 Demonstrate the ability to plan an activity
S12 Present personal assets and abilities
S13 Recognize job opportunities
S14 Calculate your monthly pocket money

learning
outcomes

skills

teaching and learning 
methods

assessment 
methods
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•	 Case studies
•	 Discussion
•	 Group work
•	 Guest speakers
•	 Idea generation
•	 Lectures
•	 Life-story approach
•	 Peer group presentation
•	 Projects
•	 Role-playing/simulation
•	 Field visits
•	 Visuals, digital tools and 

multimedia
•	 Practical entrepreneurial 

experience

•	 Practical 
assessment

•	 Field work
•	 Presentation and 

discussion
•	 Project / Group 

work/
•	 Should include 

event (fair 
exhibition)

•	 Self /peer 
reflection 

A1 Take responsibility to complete tasks and to meet 
deadlines

A2 Take the initiative to meet others and get involved 
in groups

A3 Demonstrate the ability to work independently
A4 Demonstrate the ability to respect others
A5 Demonstrate the ability to help and support others
A6 Demonstrate responsibility for public goods

learning
outcomes

attitudes

teaching and learning 
methods

assessment 
methods
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“…And as schools are transformed into community 
hubs and think tanks, teachers will take on more 
entrepreneurial, management, and thought leader-
ship roles in the broader society. 
Teachers in 2030 will go beyond their classrooms, 
taking lessons out into the world.
In addition to the skills that make teachers great—
including communication, active listening, creativ-
ity, leadership and patience—teachers of 2030 will 
also require skills in entrepreneurship, community 
organisation, technology and the ability to under-
stand and manage data to design personalized 
learning programs…”

CST Careers 2030 (2014)

The teaching profession, and the education system 
alongside it, is changing. The impact of the teaching 
and learning process on the development of societies 
and economies is becoming increasingly important 
in policy making. It is understood that the quality 
and extent of learner achievement are determined 
primarily by teacher competence, sensitivity and 

teacher motivation and it is the most important 
factor in explaining performance and positive cor-
relations between in-service training and student 
outcomes.

„Promoting the development of teachers’ compe-
tence in teaching transversal competences are seen 
as essential.“ 

European Commission, 2011, p. 23

In regard to entrepreneurial learning, SEECEL experts 
and work groups have concluded that entrepre-
neurial teachers as well as school management from 
“Entrepreneurial Schools” must understand entre-
preneurship, be entrepreneurial literate themselves, 
and be able to teach using active teaching/learning 
methods and a student centred approach. 

3 Avaliable at: https://www.careers2030.cst.org/jobs/teacher/
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SEECEL experts have repeatedly stated that both new 
and existing teachers should acquire entrepreneur-
ial competences and have thus developed Teacher 
Training Modalities (TTM) to tackle the challenge of 
educating teachers in two ways:
1. Short-term: immediately train current teach-

ers and introduce entrepreneurial literacy into 
the school environment as element of education 
that teachers in the region have had little or no 
exposure to so far;

2. Mid-term: continue to train current teachers, fa-
cilitate transfer of experience between teachers Figure 5. Proposed model for EL In-Service TT

Of particular note is that the short-term in-service 
teacher training must develop (Figure 5), comple-
ment and upgrade teachers’ competences and pre-
pare them for new roles such as a teacher mentor or 
a school manager.

TEACHEr TrAInIng AUTHOrITy

MEnTOr SCHOOL

21 HOUrS/3 DAyS

PrACTICE

InTrODUCTIOn
7 HOUrS/1 DAy

SUM UP
7 HOUrS/1 DAy

MODULE 1 MODULE 2 MODULE 3



27Teacher Training Modalities

The expert work group on teacher training modalities 
agreed to combine several theoretical approaches 
and models all of which are based on existing expe-
rience and SEECEL EL network. The cascade approach 
was selected as the most appropriate one because it 
is cost-effective and uses existing teaching capaci-
ties, the Professional Learning Community model 
and the Participatory Teacher Education model were 
the basis for further development.

Recent research has outlined that in-service 
teacher training for entrepreneurial learning is 
neither entirely appropriate nor sufficiently devel-
oped in teacher training in SEECEL Member States. 
In-Service teacher training covers a wide spectrum 
– ranging from national to school-level train-
ing. The practice in implementing EL TTM so far has 
been a bottom-up approach. However, this piloting 
phase will see a shift to a national-level approach 
as Teacher Training Authorities (TTA) are expected to 
take charge of national-level implementation of TTM 
and to rely on the existing experience of SEECEL pilot 
institutions, the developed SEECEL entrepreneurial 
network, and SEECEL’s CoP.

This proposed model for a training system is based 
on the idea that it should be applied in a pilot-net-
work, and that national TTA’s should play a key role 
in developing and delivering the training, which can 
be measured in 2 ECTS (a total of 50 to 60 hours for 
training and practice).

Representatives of the TTAs responsible for in- 
service teacher training are supposed to establish 
the necessary contact with Higher Education (HE) 
or suitable trainers – since they know who they are 
and whether or not it will be necessary to use more 
than one institution for this purpose. 

The basic elements of the proposed EL TT are:
 • One-day event for each school (seven hours) 

called “the entrepreneurial school.”;
 • Teacher-training workshop (three days). The 

training can take place at the provider’s institu-
tion, or at the participating schools. The main 
issue should be the content and methods that 
provide practicing and learning by doing;

 • Independent practical work in which teach-
ers try to organise and deliver entrepreneurial 

4.1.

ttm overview
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learning for their own students, supported by 
an experienced coach (during the piloting from 
phase 1). Each country decides how long the 
period should be, how communication should 
take place (virtual, face-to-face or their combi-
nation), who should participate, to what extent 
coaches should be involved and what role they 
should play in the process;

 • Knowledge-sharing event, which should take 
about seven hours. Again, it could be done in 
different ways from country to country. All par-
ticipants could meet face-to-face, the facilita-
tor facilitates, and the mentors contribute their 
experience and advice – as one suggestion. The 
countries, on the other hand, can choose dif-
ferent models for knowledge sharing, different 
roles for those involved, and different models as 
how to organise it. The primary goal is to share 
experiences among the participating schools and 
teachers. 

The intention is to ensure that each SEECEL country’s 
EL TT model under the national TTA will be sustain-
able and operative, as long as completed education 
have two ECTS (up to 60 hours) and same LOs. The 
results of such TTs should be continuous and meas-
urable improvement of students in entrepreneur-
ship after the prescribed unique LOs on ISCED Level 
1 and 2.

Partnerships are important to success and system-
atic implementation. The four distinct partners that 
play an important role are: TTAs, school management, 
teachers and mentors. Their main roles are as follows:

1 National Teacher Training Authority
 • To design, pilot and accredit  the EL Teacher 

Training program
 • To provide TTM trainers (HEI or some other expe-

rienced trainers in EL) and to hire them for the 
planned activities according to prescribed crite-
ria (including preparation of training materials)

 • To monitor realisation of EL Teacher Training 
(schools and providers) and tasks according to 
modules (fulfilled by participants-teachers)

 • To develop and implement a system of accredi-
tation (including criteria) for EL mentors, experi-
enced teachers and school managers

 • To develop systematic, sustainable, growth of 
the  EL network and ensure its constant im-
provement.

2 School Management 
 • To create a school EL team that will be educated 

for budget planning, mission and vision, creat-
ing an operational plan, designing after project 
tasks and school annual plan

 • To motivate teachers to develop and implement 
EL and to ensure them to be capable for that

 • To cooperate with National Teacher Training Au-
thority

 • To cooperate with local community and recog-
nise the lack of needed entrepreneurship, and 
economic and financial competences

 • To  cooperate with schools within the EL network
 • To inform and include members of school board, 

parents, local and business community, as well 
as entrepreneurs.
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3 Teachers 
 • To develop entrepreneurial behaving and acting, 

as a constituent part of CPD
 • To improve teaching methods oriented to stu-

dents achieving the LOs
 • To develop lesson plans that include EL and 

methods oriented to students achieving the LOs
 • To self-evaluate teaching and to create a plan 

for improvements
 • To visit lessons by colleagues and mentors.

4 Mentors
 • To practice EL in teaching and share experience
 • To mentor teachers, beginners in EL, supporting 

them during the preparation of lesson plans and 
teaching materials 

 • To observe teachers who are beginners in EL and 
give them feedback 

 • The EL TT model described will be piloted in all 
SEECEL Member States, and it will be thoroughly 
monitored and documented. This is particularly 
important to facilitate the dissemination of ex-
periences and good practices across schools and 
countries.

Therefore, each school should carry out the follow-
ing:
1. 50 – 60 hours in total (2 ECTS)
2. LOs concluded after piloting based on above 

listed
3. 3 modules (7 + 21 + 7 hours) that are followed 

one by another 
4. Each participant produces an action plan after 

each module and fulfil tasks between them.

Furthermore, TT outcomes should include: 
1. A defined system of EL TT in each SEECEL country 

under the national TT authority
2. School management awareness of the necessity 

of budget planning, creating a mission and vi-
sion, designing an operational plan after school 
annual plan and project tasks, the importance 
of networking

3. Collection of lesson plans
4. Licensed mentors for EL
5. Collection of student projects
6. Project presentation of each involved school
7. Conclusions, recommendations and defined 

needs.
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Effective EL TTM addresses the core areas of teach-
ing—content, curriculum, assessment and instruc-
tion, so all should:
 • Address teacher and student needs via ap-

proaches that are appropriate for conditions in 
the schools

 • Be long-term, on-going, sequenced, and cumu-
lative, providing teachers opportunities to gain 
competences, reflect on changes in their teach-
ing practice, and increase their abilities over 
time

 • Focus on student LOs in ways that enable teach-
ers to use their new competences

 • Use active teaching methods 
 • Use formative and summative evaluation for 

program improvement.

TTA, in cooperation with mentor schools and HEI, 
will develop training modules in line with the spe-
cific circumstances of their national education sys-
tems. The three modules listed below will be piloted 
alongside the nationally developed training mod-

ules (see Annexes 5.3 – 5.6). The practical experi-
ence gained through piloting will go a long way to 
strengthening national and regional developments 
in development of training modules.

Module 1 – Why LLEL?
This module focuses on the theoretical topics: why 
is EL important, how is it related to competitiveness 
and what are the lifelong learning competences 
of citizens. This module should familiarize teach-
ers with relevant economic and financial concepts 
such as: scarcity, opportunity cost, budgets, income 
and expenses, bills and receipts, basic accountancy, 
supply and demand, innovation, decision making, 
cost calculations, and many others.

Module 2 - What is LLEL?
This module is focused on the organisation and plan-
ning of EL in line with the goals of the LOs and the 
agreed framework (time, space, support, economy 
and partnership) as well as LOs and school-based EL 
competence development.

4.2.

modules development
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Module 3 – How to implement LLEL?
This module covers the basic concepts of student-
centred learning and how it affects entrepreneurial 
learning. In particular, the focus will be on encour-
aging students to be more active in all subjects in 
order to improve their competence in the econ-
omy and the world of work in general, planning, 
decision-making, information-seeking, problem-
solving, communication – and cooperation with lo-
cal enterprises to improve students knowledge and 
understanding of how enterprises work.

Practical experience
One of the most crucial parts of EL TTM is the prac-
tical experience of teachers. As such, each module 
described above serves only as an introduction to 
implementation at the classroom and school level. 
This is true of the entire school and successful co-
ordination between teachers, school management 
and mentors from partner schools is crucial in em-
powering teachers to become developers of educa-
tion themselves.

In this regard, cooperation within and between 
schools is very important in fostering comparable 
national experiences that will help teachers un-
derstand which practices are feasible and work 
well, and which ones do not. This process, from an 
individual to national level, should be well docu-
mented and systematic, so that each individual 
in the process has a sense of responsibility and 
achievement in the broader scope of things. It is 
incredibly important to make teachers aware that 

what they do in their classroom can have a posi-
tive impact on their school, their town and their 
society.

Following the completion of the pilot programme, 
including the three modules and practical experi-
ence, participants should be able to:

Knowledge
 • Explain the difference between being an entre-

preneur and acting entrepreneurially and give 
an example for both

 • Explain why scarcity necessitates decision making
 • Analyse what products are in supply and de-

mand at the local and national level
 • Explain and distinguish benefits and costs
 • Explain productivity and justify comparative 

advantages
 • Interpret and give an example how to use op-

portunity costs in decision making processes
 • Determine the importance of externalities and 

sustainable planning (think green) for entrepre-
neurial activities

 • Explain how to organise the phases of entrepre-
neurial activity in a classroom and at the school 
level (cooperation with local enterprises and the 
local community included)

 • Give examples of active verbs to be used when 
describing knowledge, skills and attitudes at the 
ISCED 1/2 level

 • Explain how to set up an entrepreneurial plan
 • Identify and list risks
 • Identify and address environmental conse-

quences of particular entrepreneurial activities
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 • Give an examples about interaction between 
economy, environment, technology and society

Skills
 • Facilitate problem solving and the social deci-

sion-making process in students’ groups
 • Demonstrate the ability to evaluate results and 

processes from group work
 • Apply methods to improve students’ entrepre-

neurial competence in terms of planning, seek-
ing information, problem solving, delegation, 
communication, cooperation, decision making, 
presentation and resolving conflicts in a con-
structive manner through negotiation

 • Plan and organise students’ co-operation with 
local enterprises

 • Use methods for students’ evaluation of study-
visits in terms of risk-taking, opportunity-seek-
ing, social responsibility, and thinking green

 • Demonstrate how to write educational plans and 
lessons at the ISCED 1and2 levels in terms of LOs.

Attitudes
 • Demonstrate positive attitudes towards entre-

preneurs and entrepreneurship
 • Demonstrate and promote social responsible 

behaviour and ethics in entrepreneurship
 • Demonstrate ability to take the  initiative and  

responsibility for the consequences of their own 
or jointly agreed decisions.
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Teachers are the cornerstone of educational devel-
opment around the world. No amount of national-
level development can bring change without the 
work and dedication of individual teachers. It is 
crucial to empower teachers with the freedom to 
experiment in a systematic way in their classroom. 
Their experience, that of their colleagues, the whole 
school and all the schools in a country can generate 
a wealth of lessons and good practices that will help 
develop a culture of entrepreneurship. 

4.3.

final thoughts

These developments are particularly important at a 
time when it is difficult to predict what skills will be 
necessary in a decade or what new job opportunities 
will arise as a result of advancing technology. There-
fore, it is vital that teachers are equipped to handle 
these changes and to strive consistently to provide 
their students with the competences necessary to 
navigate the coming changes successfully.
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5.1.

seecel steering committee

countryno
sc members

name and surname institution

1.

2.

3.

4.

5.

6.

7.

8.

9.

10.

11.

12.

13.

14.

15.

16.

17.

18.

Albania

Albania

Bosnia and Herzegovina

Bosnia and Herzegovina

Kosovo*

Kosovo*

Croatia

Croatia

Croatia

Croatia

Macedonia**

Macedonia**

Montenegro

Montenegro

Serbia

Serbia

Turkey

Turkey

Ms Evisi Kopliku

Ms Mirela Andoni

Mr Dragan Milović

Ms Vesna Puratić

Mr Valdrin Lluka

Mr Veton Alihajdari

Mr Gordan Maras

Ms Dijana Bezjak

Ms Dragica Karaić

Ms Željka Mazalin Mrkša

Mr Imerali Baftijari

Mr Igor Nikoloski

Mr Aleksandar Pavičević

Ms Ivana Mrvaljević

Ms Katarina Obradović Jovanović

Mr Radovan Živković

Mr Tuna Sahin

To be appointed

Ministry of Economic Development, Trade and Entrepreneurship

Institute for Education Development

Ministry of Foreign Trade and Economic Relations

Ministry of Civil Affairs

SME Support Agency

Ministry of Education, Science and Technology

Ministry of Entrepreneurship and Crafts

Ministry of Entrepreneurship and Crafts

Ministry of Entrepreneurship and Crafts

Ministry of Entrepreneurship and Crafts

Ministry of Economy

Ministry of Education and Science

Ministry of Economy /Directorate for SME Development

Ministry of Education and Sports

Ministry of Economy

Ministry of Education, Science and Technological Development

KOSGEB

Ministry of National Education 
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5.2.

descriptors defining levels in the european 

qualifications framework (eqf)

knowledgeeqf level skills competence

Level 1

Level 2

In the context of EQF,  knowledge is 

described as theoretical and/or factual.

 

Basic general knowledge

Basic factual knowledge of a field of 

work or study

In the context of EQF, skills are described as

cognitive (involving the use of logical, 

intuitive and creative thinking), and

practical (involving manual dexterity and 

the use of methods, materials, tools and 

instruments)

Basic skills required to carry out simple 

tasks

Basic cognitive and practical skills required 

to use relevant information in order 

to carry out tasks and to solve routine 

problems using simple rules and tools

In the context of EQF, competence is 

described in terms of responsibility and 

autonomy.

Work or study under direct supervision in 

a structured context

Work or study under supervision with 

some autonomy
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knowledgeeqf level skills competence

Level 3

Level 4

Level 5

Level 6

Knowledge of facts, principles, 

processes and general concepts, in a 

field of work or study

Factual and theoretical knowledge in 

broad contexts within a field of work 

or study

Comprehensive, specialised, factual 

and theoretical knowledge within 

a field of work or study and an 

awareness of the boundaries of that 

knowledge

Advanced knowledge of a field of 

work or study, involving a critical 

understanding of theories and 

principles

A range of cognitive and practical skills 

required to accomplish tasks and solve 

problems by selecting and applying basic 

methods, tools, materials and information

A range of cognitive and practical skills 

required to generate solutions to specific 

problems in a field of work or study

A comprehensive range of cognitive and 

practical skills required to develop creative 

solutions to abstract problems

Advanced skills, demonstrating mastery 

and innovation, required to solve 

complex and unpredictable problems in 

a specialised field of work or study

Take responsibility for completion of tasks 

in work or study; adapt own behaviour 

to circumstances in solving problems

Exercise self-management within the 

guidelines of work or study contexts that 

are usually predictable, but are subject 

to change; supervise the routine work of 

others, taking some responsibility for the 

evaluation and improvement of work or 

study activities

Exercise management and supervision in 

contexts of work or study activities where 

there is unpredictable change; review 

and develop performance of oneself and 

others

Manage complex technical or 

professional activities or projects, taking 

responsibility for decision-making in 

unpredictable work or study contexts; 

take responsibility for managing the 

professional development of individuals 

and groups
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knowledgeeqf level skills competence

Level 7

Level 8

Highly specialised knowledge, some of 

which is at the forefront of knowledge 

in a field of work or study, as the basis 

for original thinking and/or research

Critical awareness of knowledge issues 

in a field and at the interface between 

different fields

Knowledge at the most advanced 

frontier of a field of work or study and 

at the interface between fields

Specialised problem-solving skills required 

in research and/or innovation in order to 

develop new knowledge and procedures 

and to integrate knowledge from different 

fields

The most advanced and specialised skills 

and techniques, including synthesis 

and evaluation, required to solve critical 

problems in research and/or innovation 

and to extend and redefine existing 

knowledge or professional practice

Manage and transform work or study 

contexts that are complex, unpredictable 

and require new strategic approaches; 

take responsibility for contributing to 

professional knowledge and practice 

and/or for reviewing the strategic 

performance of teams

Demonstrate substantial authority, 

innovation, autonomy, scholarly and 

professional integrity and sustained 

commitment to the development of new 

ideas or processes at the forefront of 

work or study contexts including research
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5.3.

proposed entrepreneurial learning teacher training 

modalities

Title of Training Module
Entrepreneurial Learning – In-Service TT (ISCED 5/6) for students in ISCED1/2

Description
1. School-based training day  - The Entrepreneurial School (7 hours)

2. Competence development (21 hours) 

Independent work (individual or peer work) - Preparing lesson plans and materials, practicing, documenting (15-25 hours)

3. Sharing experiences and presenting results, conclusions and recommendations (7 hours)

ECTS points 
2
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5.4.

module 1

Name of module 1
Entrepreneurial learning - The Entrepreneurial School

Description
This introduction to entrepreneurial learning gives the school staff information and motivation with regard to entrepreneurial learning. The 

programme is planned as a one-day workshop – half of the time will be spent on the concept of entrepreneurship, the other half will focus on 

student entrepreneurial competences – and how to improve these competences.

Module duration:
1 day (7 hours)

Learning Outcomes

The participants:

1. Can explain why entrepreneurial learning is such an important issue for the school and the  

    country.

2. Can recognise activities and methods like group-work, visits to local companies, independent student work and presentations and the search for 

more information will be some of the elements of the entrepreneurial learning concept.

3. Accept and encourage the school’s work in entrepreneurial learning.

School management:

4. Awareness of the importance of budget planning, creating a mission and vision, designing an operational plan from school’s annual plan and 

project tasks, networking. 
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Learning Outcome No 1:
1. The participants can explain what entrepreneurial learning is, and why it is such an important issue for the school and the country.

Learning Outcome No 2:
2. Can recognise activities and methods like group work, visits to local companies, independent student work and presentations and the search for 

more information will be some of the elements of the entrepreneurial learning concept.

Learning Outcome No 3:
3. Accept and encourage the school’s work on entrepreneurial learning. 

Performance criteria for learning outcome No.1:
After the introduction, participants are able to:

• Explain the difference between being an entrepreneur and acting entrepreneurially.

• Describe the relationship between entrepreneurship and the competitiveness of the country. 

• Explain why it is necessary to work with entrepreneurial learning at the ISCED 1 and 2 levels.

Learning Outcomes:
After introduction, participants are able to

•	 Explain	to	other	people	why	it	is	necessary	for	teachers	and	students	to	work	with	student-centred	methods	instead	of	traditional	teaching	

methods

•	 Provide	examples	of	methods	used	in	relation	to	entrepreneurial	learning	(e.g.	study	visits,	group	work,	seeking	information,	problem	solving,	

planning, communication, role playing, etc.).

•	 Explain	why	it	is	necessary	to	involve	all	staff	and	also	local	companies	in	the	process.

Learning Outcomes:
After the introduction, participants are able to:

•	 Provide	support	within	their	area,	when	needed,	in	regard	to	the	work	of	teachers	and/or	students	with	LLEL.

•	 Encourage	teachers	and	students	in	their	work	with	entrepreneurial	learning	activities.
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Learning environment
The learning environment is the individual school, and participants will be all staff members and the chosen coach/facilitator

The principal and school EL team are the host.

The national teacher training authority can suggest lecturers and/or facilitators. If possible, they can be from the school or from outside the school.

The facilitator should facilitate the workshop, share experiences and continue as a facilitator for the teachers in the next phase of the project.

Evaluation
The workshop ends with a self-evaluation: What have I learned? What consequences does the focus on entrepreneurship have for my occupational 

area and for me?

An action plan for further activities with answers on WHO, WHAT, WHEN, and what are indicators of the achievements from these activities.

Learning environment
The learning environment is the individual school; the participants will be the school principal and the EL team.

The national teacher training authority can suggest lecturers and/or facilitators. If possible, they can be from the school or from outside the school.

The facilitator should facilitate the workshop, share experience and continue as a facilitator for the teachers in the next phase of the project.

Learning Outcome No 4:
4. Awareness of the importance of budget planning, creating a mission and vision, an operational plan designed from the school’s annual plan and 

project tasks, networking. 

Learning Outcomes:
After an introduction, school management will be able to:

•	 Understand	the	importance	to	budget	planning,	creating	a	mission	and	vision,	an	operational	plan	designed	from	the	school’s	annual	plan	and	

project tasks, and networking.

Evaluation
The workshop ends with:

1 Self-evaluation: What have I learned? Which consequences does the focus on entrepreneurship have for my occupational area and for me?

2 An action plan for further activities with answers to WHO, WHAT, WHEN, and what are indicators of the achievements of the activities.
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5.5.

module 2

Name of module 2
The Importance of Lifelong Entrepreneurial Learning (LLEL) and its relationship to the world of work and the economy  - Day 1

Goals and content of LLEL - Day 2

Methods and tools for the implementation of LLEL – Day 3

Description

The first day of this module informs participants on the importance of LLEL and the relationship of LLEL to world of work and the 
economy. This module motivates the participants by showing the impact of LLEL on improving economic competitiveness.

The second day provides participants with important information and concrete examples on the definition of goals, the selection 
of content and the planning of entrepreneurial learning based on the LOs (appropriate for ISCED 1and 2  target groups) and the agreed 

framework (time, space, support, economy, partnership).

The third day provides participants with important information and concrete examples on the variety of methods and tools to be used by 
the teacher for aspects of entrepreneurial learning. It also provides the criteria for selecting the appropriate methods and tools, based on 

the specifics of the different subject areas and particularities of ISCED level 1 or 2.

The focus is on student-centered learning activities to encourage students to be more active in all subjects to improve their competence 

(planning, decision making, seeking information, problem solving and communication). This module provides students information on 
the economy and the world of work in general and cooperation with local enterprises to improve their knowledge and understanding 

of how enterprises work.
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During the three-day workshop, participants will be encouraged to introduce examples of integrating entrepreneurial concepts within 

the content of different areas of the curriculum based on the learning outcomes. The focus will be on the development of school-based 

competence in close cooperation with the facilitator and mentor.

The programme is planned as three-day workshop. Most of the time will be spent on exercises and examples presented by the participants, 

including exchanges of their experiences. 

Module duration:
3 days (21 hours)

Learning Outcomes:
The participants:

1. Explain relevant economic concepts about scarcity, budgets, income and expenses, bills and receipts (accounting), supply and demand, 

innovation, decision making, cost calculation.

2. Give examples of active verbs to be used when describing knowledge, skills and attitudes.

3. Demonstrate how to write educational plans and lessons in terms of learning outcomes.

Learning Outcome No 1:
The participants can explain relevant economic concepts about scarcity, budgets, income and expenses, bills and receipts (accounting), supply and 

demand, innovation, decision making, cost calculation.

Performance criteria for learning outcome No.1:
After introduction, participants are able to

•	 Explain	why scarcity necessitates decision making
•	 Define	and	explain what products are in supply and demand at the local and national level.

•	 Analyse	relations	between income and expenses in a budget context
•	 Explain	and	distinguish	benefits with costs
•	 Analyse	factors influencing supply and demand
•	 Explain	productivity and justify advantages of innovation.

•	 Explain	how	to	use	opportunity costs in the decision-making processes
•	 Explain	the	importance	of	externalities and sustainable planning (think green) for  entrepreneurial activities
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Learning environment

The training can take place in one of the selected schools or on the premises of the training provider. Participants will be the 16 teachers (4 

teachers per school) of ISCED 1 and the coach from ISCED 2 (experienced teachers licensed by national TT authority).

The training provider appoints the facilitator and, if necessary, hires trainers from HEI according to the specific topics of the training program.

The facilitator should organize and facilitate the workshop, and prepare and deliver resource materials. The facilitator should also share 

experiences and continue as a facilitator for the teachers in the next phases of the training.

Learning outcome No. 3:
The participants demonstrate the ability to write educational plans and lessons based on the EL learning outcomes.

Evaluation
The workshop ends with a self-evaluation: What have I learned? Why is the LLEL important and what consequences does the focus on 

entrepreneurship and LLEL have for my subject area and for me?

Learning Outcome No 2:
The participants are able to give examples of active verbs to be used when describing knowledge, skills and attitudes. 

Performance criteria for learning outcome No.2:
After an introduction, participants are able to:

•	 Distinguish	the	difference	between	active	verbs	used	to	describe	knowledge,	skills	and	attitudes.

•	 Define	the	goals	of	EL	in	terms	of	their	specific	subject	area.

•	 Present	and	discuss	examples	of	specific	goals	for	entrepreneurial	knowledge,	skills	and	attitudes	embedded	in	their	subject	area	at	ISCED	1	or	2	

level.
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Performance criteria for the Learning outcome No.3:
After an introduction, participants are able to:

•	 Argue	the	importance	of	preparing	educational	plans	and	lessons	according	to	the	learning	outcomes.

•	 Demonstrate	the	ability	to	write	educational	plans	and	lessons	based	on	the	EL	learning	outcomes.

•	 Explain	how	to	set	up	an	entrepreneurial	plan.

•	 Prepare	educational	plans,	lessons	and	EL	activities	for	their	specific	subject	area,	considering	the	learning	outcomes	at	the	ISCED	1	level.

•	 Present,	discuss	and	review	educational	plans	and	lessons	they	have	developed.

Learning environment

The training could be delivered in one of the selected schools or in the premises of the training provider. Participants will be the 16 teachers (4 

teachers per school) of ISCED 1 and the coach from ISCED 2.

The training provider appoints the facilitator and, if necessary, hires trainers from HEI according to specific topics of the training program.

The facilitator should organize and facilitate the workshop and prepare and deliver resource materials. The facilitator should also share 

experiences and continue as a facilitator for the teachers in the next phases of the training.

Evaluation
The workshop ends with:

The training could be delivered in one of the selected schools or in the premises of the training provider. Participants will be the 16 teachers (4 

teachers per school) of ISCED 1 and the coach from ISCED 2.

The training provider appoints the facilitator and, if necessary, hires trainers from HEI according to specific topics of the training program.

The facilitator should organize and facilitate the workshop and prepare and deliver resource materials. The facilitator should also share 

experiences and continue as a facilitator for the teachers in the next phases of the training.
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5.6.

module 3

Name of module 3
SUM-UP:	Sharing	of	experiences,	conclusions	about	lessons	learned,	recommendations,	and	defined	needs.

Module duration: 
1 day (7 hours)

Description

This module provides participants with concrete examples they have practiced in regard to the variety of methods and tools used by the school 

for aspects of entrepreneurial learning. It also gives the criteria for selecting appropriate methods and tools based on the specifics of different 

subject areas and particularities of ISCED levels 1 or 2.

The programme is planned as a one-day workshop. Most of the time will be spent on examples presented by participants and exchanges of 

their experiences.

Learning Outcomes

Project team should:

1.  Present project process and results.

The participants should:

2.  Present lesson plans, the methods they have applied and student results.

3.  Conclude with lessons learned and define further activities and needs.
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Learning Outcome No 1:
Present project process and results.

Performance criteria for the Learning Outcome No.1:
Project team is able to:

•	 Plan	project	process

•	 Document	each	project	activity

•	 Prepare	presentation	

•	 Present	project	process	and	outcomes

Learning Outcome No. 3:
Conclude with lessons learned and define further activities and needs.

Learning Outcome No. 2:
Present lesson plans, the methods they have applied and student results.

Performance criteria for the Learning Outcome No.2:
Participants are able to:

•	 Deliver	lesson’s	plan	on	EL.

•	 Document	lesson	process	and	student	achievements	with	LOs.

•	 Self-evaluate,	discuss	with	peers,	plan	improvements.

•	 Prepare	presentation	about	practices.

•	 Present	practice	with	EL	and	methods	oriented	to	students	and	LOs

Performance criteria for the Learning Outcome No.3:
Participants, together with project and school management team, are able to:

•	 Share	experiences	and	discuss	them.

•	 Conclude	with	entire	project	after	it	is	presented.

•	 Define	further	activities.	

•	 Define	needs	for	next	phase.
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Learning environment

The third module can be organised in one of the selected schools or on the premises of the training provider.  Participants will be 4 teachers per 

school.

The training provider appoints the facilitator and, if necessary, hires trainers from HEI.

The facilitator should organize and facilitate the workshop, to assist teachers in delivering presentations and documented materials after 

practices. The facilitator should also assist with conclusions, experiences, recommendations and defined needs.

Evaluation:
1 Self-evaluation: What have I learned? What I have done well and not done well during the implementation? 

2 Evaluation of all aspects of activities through the evaluation form.

3 Outcomes:

•	 Collection	of	lesson	plans.

•	 Collection	of	student	activities/projects.

•	 Presentation	of	each	school	involved.

•	 Draft	of	conclusions,	recommendations	and	defined	needs.		
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